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Keywords: Paradigm shifts in the field of education have been an issue in the
Distance Education Philippines since the COVID-19 pandemic struck. To fill this gap,
Pedagogical Practices this study sought to highlight the pedagogical practices and teaching
Teaching Experiences experiences of award-winning educators in a State University. The
Award-Winning Educators qualitative data extracted from semi-structured interviews were

analyzed following a thematic analysis based on descriptive
phenomenology. One finding revealed that the educators’ years in
service and educational attainments were helpful in their migration
from face-to-face to distance education, even though the number of
course preparations was a weight on their shoulders. Secondly, the
educators conducted their classes through preparation and
implementation via fifteen instructional methods, formative and
summative assessments, and feedback. On another note, the
educators determined six roadblocks in their teaching practice with
explanations on how they overcame them. Amidst all these, they
mentioned that it is imperative to uphold empathy in the conduct of
their classes.

1. Introduction

Countries across the globe have experienced a paradigm shift due to the COVID-19 pandemic,
and this includes the education sector. One of the most significant shifts is in the way education
is delivered, from the traditional on-site or residential to online platforms (Panev, 2021). Due
to unanticipated requests for formerly face-to-face courses to be taught online, the routine
operation of schools has been hampered, as has the obstruction of face-to-face sessions,
creating special problems (Jose Sa & Serpa, 2020; Rapanta et al., 2020). Alternative learning
systems have been adopted by various countries to respond to these educational dilemma
(Rasmitadila et al., 2020). Stanistreet et al. (2021b) observed that education systems shifted the
center of the teaching/learning process from schools to home contexts, aided by technology
and the active participation of parents and guardians to help students avoid obstacles caused by
school closures (Morgan, 2020).

But the abrupt transition to distance education has also exposed and compounded existing
educational disparities (Stanistreet, et al., 2021a). Dhawan (2020) highlighted those
educational institutions that were not into shifting to online teaching were left with no choice.
Commenting on new online educational practices, Tartavulea et al. (2020) opined those
teachers now distribute materials and employ internet and video conferencing in the teaching-
learning process, which differed from past pedagogical techniques.
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Educational practices have been adopted by schools, teachers, and students to adjust to the new
normal in education, although these alternative learning systems seem to pose various
challenges. It was found in the research of Alawamleh et al. (2020) that learners preferred face-
to-face classes to online classes for reasons such as lack of motivation, understanding of the
material, decrease in communication levels between the students and their instructors, and their
feeling of isolation caused by online classes. To aid this, the significance of employing multiple
online resources to present to students and engaging them with different virtual lessons is
essential (George, 2020; Shenoy et al., 2020). Instructors may also cope with digital inequity
by putting in more effort and changing their perspectives, according to the study of Williams
et al. (2021). To add, asynchronous learning, which works best in digital media, should be
used by schools and universities to increase their capacity to teach remotely (Daniel, 2020).
Teachers noted in the research of Jackson et al. (2021) that their preparations for dealing with
the requirements of different learners online are inadequate, prompting them to seek more
training in this area. Nonetheless, professors in the research of Zamora-Antufiano et al. (2021)
took on the task of preparing for emergency remote teaching and training using a new
technology platform. Furthermore, professional development focused both on curriculum
design and the use of instructional technology at both university and school levels should be
supported (Cunnigham, 2021; Stevens, 2020). Daniel (2020) expressed that institutions,
instructors and students will continue to seek flexible solutions to the disruptions to learning
trajectories created by COVID-19. This effect, however, may not remain unless instructors are
encouraged to continue to grow and learn (Spoel et al., 2020).

2. Literature Review
2.1. Distance Education

Distance education, or Open and Distance Learning as it is currently known, stretches back to
the 1800s. It was once seen as a fringe type of education in comparison to traditional campus-
based education has grown in popularity and use in the twenty-first century (Saykili, 2018).
Moreover, it is a teaching paradigm in which students and teachers are not in the same physical
location; it is a teaching model in which students and teachers are taught in online settings
using technological products (Gokbulut, 2020), provided by numerous institutions across the
world to individuals with varying degrees of preparation in order to achieve diverse goals and
purposes (Bertiz & Karoglu, 2020). According to Kapur (2019), the curriculum is carried out
using specifically produced resources, also known as self-study materials, which are provided
to students via a variety of media, including print, television, radio, satellite, audio and video
cassettes, CD-ROMs, the internet, the World Wide Web, and so on. Arain and Munshi (2019)
surmised that it provides education facilities at the doorsteps and is designed especially for the
people at home and job or far from the educational facility. Individual learning is strongly
linked to the student's own features and qualities, as well as their personal responsibility and
drive, in distance education (Sharonova & Avdeeva, 2020).

2.2. Flexible Learning

Flexible learning is defined as a pedagogical method that allows for flexibility in terms of time,
location, and audience with a concentration on the use of technology, but not exclusively.
Although it frequently employs distance education delivery techniques and educational
technology facilities, this may vary based on technological levels, device availability, internet
access, digital literacy level, and approaches (CHED Memorandum Order No.4, s. 2020).
Gayon and Tan (2021) stated that learners may choose where, when, and how they learn with
flexible learning. Teachers are tasked with balancing the distinct demands of residential and
distance learning in terms of speed, location, method, and learning outcomes. Concerning this,
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institutions have adopted flexible learning as a way of learning for the new normal of education,
notably online and modular learning (Cascayan, et al., 2021).
Despite being geographically remote during teaching, online distance learning uses the teacher
as a facilitator, encouraging active participation of learners through the use of various internet-
based technologies. The internet is utilized to facilitate student-teacher and peer-to-peer
communication (Tadeo, 2021). Meanwhile, a module is a self-contained unit of teaching
designed to meet certain instructional goals. It is self-directing in that it contains directions on
how to do various investigations as well as a list of materials and other resources that should
be used in conjunction with the module's content (Trovela, 2021).
Much research has already been carried out on the paradigm shifts in the context of education
in these trying times. However, debate still continues about the pedagogical practices in the
Philippines as face-to-face classes will not push through for the majority of degree programs
in higher educational institutions in Academic Year, 2021-2022. Henceforth, this research
aimed to spotlight the pedagogical practices and teaching experiences of award-winning
educators in a State University in the Philippines during the COVID-19 pandemic. Specifically,
it sought to answer the following research queries:
RQ1: How did the profiles of the award-winning educators affect their migration from face-to-
face to distance education?
RQ2: How did the award-winning educators conduct their classes in the wake of the pandemic?
RQ3: What were the roadblocks that the award-winning educators encountered in their classes
and how did they overcome them?

3. Materials and Methods
3.1. Research Design
The study followed a qualitative-phenomenological research design. This focused on the

educators’ lived experiences, and how they had both subjective and objective experiences of
teaching during the COVID-19 pandemic (Creswell & Poth, 2018).

3.2. Site and Participants

The research was conducted in one State University in the Philippines. The sample was
chosen based on the search made by the university’s Supreme Student Government (SSG)
on the students’ choice for the most adaptive, effective, and flexible teachers amidst the
new normal in education in the first semester of Academic Year, 2020-2021. From 31
nominees, 10 educators were awarded. However, 2 out of the 10 awardees declined to
participate in the study.

3.3. Instrumentation

To address the research queries at hand, the researcher created an interview guide that
followed the framework for the development of a qualitative semi- structured interview
guide by Kallio, Pietila, Johson, and Kangasniemi (2016). The phases included identifying
the prerequisites for using semi-structured interviews, retrieving and using previous
knowledge, formulating the preliminary semi-structured interview guide, pilot testing the
guide, and presenting the complete semi-structured interview guide. After the formulation
of the preliminary semi-structured interview guide, it underwent an expert validity via an
instructor with a doctorate degree. Then, two nominees from the roster were selected for
the pilot testing. Based on the results, the researcher incorporated some changes in the
interview guide.
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3.4. Data Gathering Procedure

The researcher sent modified consent letters adopted from the book of Ravitch and Carl (2016)
and the interview guide to the awardees through Facebook Messenger. After their confirmation,
the researcher asked their most convenient time and their preferred platforms for the interview.
The participants all agreed to conduct it face-to-face following minimum health protocols. A
one-on-one in-depth interview was done because the research involved obtaining a sense of
how the educators viewed their situations and what their experiences had been around the
research topic under consideration according to Morris (2015). The interviews had an average
span of 39 minutes. When the data was transcribed, they were sent back to the participants for
member check or participant validation in order to verify the accuracy of statements and/or
transcripts (Ravitch & Carl, 2016). The remarks of the participants were, then, taken into
consideration.

3.5. Data Analysis

The data was analyzed following a qualitative thematic analysis based on descriptive
phenomenology by Sundler, Lindberg, Nilsson, and Palmer (2019). The process of analysis
included an achievement of familiarity with the data through open-minded reading, search for
meanings and themes, and organization of themes into a meaningful wholeness.

4. Findings and Discussion

4.1. Research Question 1

Table 1 shows the award-winning-educators’ number of years in the teaching profession, their
highest educational attainments, and their number of course preparations per semester during
the pandemic.

Table 1.
Profiles of the Educators
Educators  Years in Service Educational Attainment Course Preparations per
Semester

El 4 Master of Science 5-7
E2 5 Master of Arts in progress, Juris Doctor 4
E3 34 Doctor of Education 3
E4 4 Master of Arts 2-4
ES 12 Master of Science 3-4
E6 21 Doctor of Philosophy 5
E7 24 Doctor of Philosophy 3-4
E8 11 Doctor of Philosophy 3-4

All the educators agreed that their years in service and their educational attainments helped
them in their migration from face-to-face to distance education in varying degrees. The
educators stated that their years in service helped them whereby their responses are enumerated
below:

“E3: Yes, experience is a great factor. Secondary is the educational attainment, although
it still contributes a lot on how you’re able to adjust to new learnings as far as teaching
is concerned.”

“E7: Of course, because you know how to identify the essential outcomes. Next, there is
the topic that you discuss and the overall management of the class. I think it's easier to
identify how you will do it, how you will say it, and how you can remedy things so that
you can finish it right away. Unlike when you are a beginner, maybe you will need to do

45



European Journal of Teaching and Education,3 (2):42-56, 2021

it from A-Z. If you're a little used to it through experience, you can combine A-J all at
once.”

“E8: Surely, my teaching experience and my educational attainments have helped me in
my migration from face-to-face to distance education. My teaching experience
specifically taught me how to adjust to our tough situation more easily, while my
educational attainment helped me in researching for viable materials and resources that [
could possibly use. In addition, the databases that I have been familiar with during my
graduate school are exactly the same databases I use in researching. I found better
enlightenment on how distance education works, the challenges, and how to counteract
them.”

In general, workers develop knowledge, skills, and productivity as a result of their experience.
(Rice, 2013). Also, teachers with many years of experience in teaching are effective in the use
of direct instructional techniques (Nikolaros, 2014). However, the results in the study of Irvine
(2019) show that the connection between total years of experience and teacher effectiveness,
as assessed by student performance increases, is complicated, subtle, and nonlinear. Still, the
award-winning educators clearly stated that their years in service helped them in their migration
from face-to-face to distance education. In terms of educational attainments, studies suggest
that instructors with postgraduate degrees have a deeper understanding and dedication to the
profession, allowing them to change curricular goals and better prepare pupils to succeed in
school (Klett, 2018). Moreover, graduate school allows a person to become an expert in their
area (Harrison, 2013). All of these research studies are consistent with the responses of the
award-winning educators.

What is more is that some educators found assistance in other means like from family members
and surfing the internet. For example, E1 stated that “I think what influenced me most to be
‘student-friendly’ is seeing my siblings and my cousins at home struggle with the current
situation. I saw them accomplish a lot of activities or requirements. Some of my cousins come
to our house just to share with our internet.” Additionally, E2 mentioned that she got some data
online: “The ones you read online such as people committing suicide or those who experience
difficulties are rampant. Well, I took them all into consideration, and that’s how I navigated
my classes during the height of the COVID-19 pandemic.” On another note, the number of
course preparations affected some educators in a difficult way during the pandemic. Some
responses included:

“E1: The more preparations you have, the more difficult it 1s.”

“E2: Ahh, I think it did because the preparations are many especially that there are a lot
of students too.”

“E8: Even though I only have between 3 and 4 preparations during the pandemic, I feel
like the loads were really heavy. It affected me in my migration in such a way that it gave
me more difficult time to prepare for the modules as I was not used to this kind of
orientation.”

The above-mentioned responses are supported by the succeeding studies. The increase of
teacher job duties, according to the research of Bartlett (2007), contributes to teacher overwork.
The most prevalent source of stress is job overload, and the sole predictor of emotional fatigue
and depersonalization (Zhang & Zhu, 2007).

4.2. Research Question 2

In general, the award-winning educators conducted their classes through the use of preparation
and implementation. The preparation commenced during the mid-term of the Academic Year:

46



European Journal of Teaching and Education,3 (2):42-56, 2021

2019-2020, while the implementation took place in the first semester in the Academic Year:
2020-2021.

4.2.1. Preparation

Teachers are not completely prepared or properly educated to teach through Emergency
Remote Teaching (ERT), and they face problems as a result of their lack of preparedness for a
rapid change from traditional to online-based curriculum (Toquero & Talidong, 2020). To
mitigate this plight, the educators mentioned that the State University in which they are
working has a Learning Management System (LMS) called Google Classroom. The university
also conducted a university-wide orientation and training in the use of Google Classroom to
help faculty members in their migration. E2 explicated how this move benefitted her.

“E2. The 5Es in the creation of modules were explained to us. It is good that they
conducted those seminars. Then, we were given tips on how to conduct classes in Google
Classroom. This information helped us especially on how to handle students online.”

Unfortunately, not all the award-winning educators were able to attend the orientation and
training due to valid reasons. E1, E4, E7, and E8 did not make it because they were newly-
hired when the pandemic struck, and the orientation and training were conducted prior to their
hiring in the university. This cannot be any more emphasized as many educators believe that
instructors need additional training in using technology in the classroom, particularly how to
use technology in mixed and online formats (Trust & Whalen, 2020). To supplement their current
knowledge on Google Classroom, one educator sought help from her kids: “E3: What I did was
to experiment and to ask my two children to be my students while creating the class. And then,
I did a trial and error.” Other educators supplemented their know-how by seeking help from
peers/colleagues:

“E2: Peer sharing helped a lot.”
“ES: Ask your colleagues who know because it still helps. At least, you gain a little idea
on how to do it.”

4.2.2. Implementation

The award-winning educators implemented varied ways to conduct their classes during the
COVID-19 pandemic through online and offline instructional methods, formative and
summative assessments, and feedback which are exemplified in the table below.

Table 2.
Educators’ Classroom Implementation

Instructional Methods

Assessment

Feedback

1.Video lectures via
PowerPoint Presentations
2.Instructor-made videos
3.Voice recordings
4.Google Forms

5.Google Meet

6.Zoom

7.PlagScan

8.grammarly

9.Facebook Groups

10. Facebook Messenger
11. Facebook Live

12. YouTube

13. Text messages (Offline)
14. Phone calls (Offline)
15. Printed Modules (Offline)

1. Formative assessments such
as self-assessment
questionnaires, interviews,
guide questions, quotes and
photo interpretations, puzzles,
and surveys

2. Summative assessments via
Google Forms and videos

1. Individual feedback provided in Google
Classroom and Facebook Messenger to call
the attention of students, to acknowledge
students’ submissions, to ensure the receipt
of the materials, to point out errors, to
provide comments, and to provide
encouragement

2. Collective feedback solely provided
through Facebook Messenger to reiterate
something on their work, to remind them
that requirements are submitted, to remind
them that requirements are not submitted,
and to remind them that requirements are
submitted on time

3. Feedback from students during classes,
through Google Forms, and after sifting
comments on Facebook
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For starters, the educators utilized Google Classroom in their implementation. But then, they
incorporated various online tools to be flexible in the conduct of their classes which were only
used in a limited way before the pandemic, according to the respondents of Tartavulea, Albu,
Albu, Dieaconescu, and Petre (2020). The responses below show how the educators used the
methods in their classes.

“El: I usually use Fb Messenger because it is the most accessible to my students. I also
make video lectures and Google Meet. For my students who cannot attend the
synchronous class on Google Meet, I just upload the copy of the video lectures.”

“E3: What I do is I give lectures through Fb live streaming which they can watch
asynchronously. Those who can join me live can ask questions through the chat box. Of
course, | also use email, group chats through Messenger, and text messages. I’ve really
tried so hard studying how Google Classroom works, and how Zoom classes are done.”

“E8: The instructional methods that I incorporate in the classroom are text messages,
phone calls, Google Forms, online modules, YouTube videos, self-made videos, audio
recordings, Facebook Pages, Facebook Messenger, and Google Meet in my research
classes only. The rest of the courses are conducted asynchronously. I did not have any
student who subscribed to printed modules, but I have my modules ready just in case.”

Although majority of the methods used by the educators are found online whereby their use
has increased in the midst of the pandemic, the educators still offered oftline learning or printed
modules as an option for students. For this reason, El pointed out that “It gives equal
opportunities for my students to have access to the learning materials.”

4.2.3. Assessments

The award-winning educators used both formative and summative assessments in the delivery
of their lessons. Baht and Bhat (2019) defined formative assessment as a collection of formal
and informal evaluation techniques used by instructors to adjust teaching and learning activities
in order to improve student achievement. Summative assessment, however, is a number or
letter grade score that is used for evaluation when there is little or no feedback beyond the
accomplishment report (Glazer, 2014).

All of the educators stated that examinations were done through Google Forms, and summative
assessments were mostly done via paper-and-pencil tests. E5, E7, and E8 mentioned that they
also required their students to create videos as part of their summative assessments. One
educator responded: “E7: For example, on painting, they can also do interpretation through
videos or vlogging.” On the other hand, formative assessments were done in varied ways such
as self-assessment questionnaires, interviews, guide questions, quotes and photo
interpretations, puzzles, and surveys. One educator explained: “E3: Yes, I use online quizzes,
varied online quizzes, from objective type to essay to activities like maybe puzzles, answering
of puzzles, interviewing, among others. We also do formative activities like interviews,
surveys, and essays.”

4.2.4. Feedback

The award-winning educators all provided a form of feedback to students during the COVID-
19 pandemic. Planar and Moya (2016) fairly concluded that giving students with useful
feedback that they can utilize is crucial to supporting and improving their experience in higher
education. This is done individually and collectively using various methods by the educators.
The individual feedback was provided in Google Classroom and Facebook Messenger to
accomplish the following:

to call the attention of students: “E3: I tell them who did not answer a specific item in the
activity.”
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to acknowledge students’ submissions: “ES: Usually, my acknowledgment is a thumbs up.
Then, they will also respond through a thumbs up.”

to ensure the receipt of the materials: “ES: In general, I ask them if they receive them
(materials} or if they can play the videos.”

to point out errors: “E6: I get to message them individually especially for major errors.”

to provide comments: “E2: [ use PlagScan premium account and grammarly premium account
courtesy of our library. That’s one way to open other ways to give feedback and comments.”
and to provide encouragements: “E7: I make a note to appreciate what they did regardless of
how it looks like. I say ‘Keep up!’ just to encourage them.”

The collective feedback was solely provided through Facebook Messenger. The award-
winning educators did this:

to reiterate something on their work: “E8: I provide general feedback to common errors in
students’ submissions. In my Corporate English class, I point out what they did well and on
what they need improvement.”

to remind them that requirements are submitted: “E6: I also provide feedback for all once they
submit their requirements.”

to remind them that requirements are not submitted: “E3: If they did not submit the outputs, |
remind them every now and then.” and

to remind them that requirements are submitted on time: “El: Sometimes, I give general
comments when the class finished the requirements on time.”

A commonality among all award-winning educators during the COVID-19 pandemic was
asking feedback from students regarding their performance in conducting their classes. This in
conjunction with the study of Husain and Khan (2016) which states that feedback from students
is a useful technique for evaluating instructors resulting in faculty improvement. One way the
educators did this was through asking feedback during their classes.

“E2: Whenever I conduct Google lectures, I ask them if I am fast or if they understand
the lecture.”

“ES: I ask the students if they received the video, whether they could play the video, or
if they understood it (the video).”
Other educators asked students using Google Forms to rate and to give comments on their teaching.
“El: I attach a Google Form where they could write or they could rate me.”
“E4: I placed a Google Form in our Google Classroom. Then, I just asked for comments
or suggestions. | added the things that they found difficult in learning the subject and the
things that helped them understand.”
“E8: After the distribution of the final grades, I sent them a Google Form to determine
what they found effective or what they appreciated in my teaching, what I could improve
on, and a rate from 1-5 how I performed in that given semester.”
Finally, E2 found a unique approach of browsing Facebook to elicit students’ feedback. After
sifting the posts and comments of students on Facebook, she incorporated what was necessary in
her classes.
“E2: What I do is that I read my students’ posts on Facebook. I read comments like ‘I
wish the teacher would give a lecture’, ‘I hope it would not just be modules’, or ‘I hope
five activities would not be due in just a week’. So, I get it from them, from their posts.”

4.3. Research Question 3

The award-winning educators identified several roadblocks that they encountered in the
conduct of their classes during the COVID-19 pandemic; nevertheless, they enumerated ways
on how they overcame them. The themes are synthesized in the table.
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Table 3.
Roadblocks and Solutions
Roadblocks Solutions
Internet connectivity Using self-learning packets/offline modules and multiple platforms

Staying professional in answering students, reaching out to them, and
using dialects or the language that students commonly understand

Using extensions on Google Classroom, letting students open their
Integrity of students’ answers cameras during summative assessments, using grammarly and PlagScan
to detect plagiarism, and dividing students in groups

Selecting the most essential learning competencies needed by students and
minimizing digital divide

Communication with students

Quality of students’ work

Teaching laboratory courses Sending comprehensive videos

Well-being of the educators Setting a schedule to accomplish tasks

4.3.1.Internet Connectivity

Internet connectivity was the most common roadblock experienced and expressed by the
educators. They added that this was the biggest roadblock experienced by students. Since they
were in their respective provinces, internet connectivity became more problematic. In the
Philippines, internet access continues to be a challenge (Azcarraga & Pena, 2019). Salac and
Kim (2016) added that the country's Internet infrastructure falls behind that of modern Asian
developing countries, especially in terms of Internet connection, ranking 104th out of 160
countries in 2015. E1 clarified that: “E1: The major problem is on the availability of internet
for our students and for us, teachers. In the case of the students especially those in the provinces
who really do not have signals, it becomes even more burdensome.”

These educators provided self-learning packets/ offline modules or used multiple platforms to
overcome it.

“El: One solution is the offline mode of delivery for those who have poor internet
connectivity.”

“E6: Well, I use more than one platform. Hopefully, I could address it (internet problem)
using Facebook messenger, text messages, or emails.”

4.3.2. Communication with Students

Some problems indicated by the award-winning educators regarding communication with
students are students’ forgetting their ethics, not replying to the educators, and the use of
English in communication.

“E3: There were just a few who don’t know their ethics when they communicate with me
online. Since I’'m a human being too, I’'m sometimes irritated.”

“E6: Not all are communicating with me. There are still a lot who are so silent that I have
to reach out to them.”

“E7: There are students who do not understand my instructions because they are
written in English. As a result, they ask questions which are already found in the
instructions.”

Despite these, they enumerated solutions to the stated roadblock which are as follows: being
professional in answering students, reaching out to them, and using dialects or the language
that students commonly understand.

“E3: I simply embody professionalism and answer them the subtlest way possible.”

“E6: There are some students who do not answer my messages and my text messages, so
I constantly reach out to them.”
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“E7: Sometimes, I have to shift from English to Filipino or even in their local language
even if it is an English course for them to understand the instructions better.”

4.3.3.Integrity of Students’ Work

Another problem cited by the award-winning educators had something to do with the integrity
of students in turning their requirements in. They were concerned about cheating in the forms
of plagiarism and students’ having identical answers as evidenced below.

“El: In student assessment, one of the problems is the difficulty of controlling their
honesty. Since we are not present, we may expect that some of them would be cheating.”

“E4: Since I have essay questions, I believe that everyone is smart, but I sometimes
question how grammatically perfect their requirements are.”

“E6: I see a lot of submissions that are exactly the same especially last year.”

The educators overcame this roadblock via the use of extensions on Google Classroom, letting
students open their cameras during summative assessments, using grammarly and PlagScan to
detect plagiarism, and dividing students in groups.

“El: One of the means maybe to minimize, but not to prevent cheating, is the use of
applications like AutoProctor installed in the Google Form to track the students during
the assessment. Its camera sees if the student is focused.”

“E4: Since Grammarly and PlagScan detected what and how much they plagiarized, I
gave them certain deductions.”

“E6: Since cheating is a problem, I decided to divide them (students) by pairs or by threes,
s0, so, at least, they will discuss their answers before submitting.”

4.3.4.Quality of Students’ Work
In terms of quality of work, rushed work due to working students and the challenge of digital
divide were a roadblock according to the award-winning educators.

“El: Compared to face-to-face interaction, it seems that the quality of what they are
submitting now is lower, maybe because they also do a lot at the same time, and some of
them are working. As a result, they see the requirements late, so they just do them quickly.”

“E6: This is where the digital divide becomes obvious. Those with internet connectivity
would have good submissions especially with infographics or those things that use
resources online, which students in the provinces cannot do so.”

The educators responded to these by selecting the most essential learning competencies needed
by students and minimizing digital divide.

“El: In this case, I had to select only the most necessary competencies in the curriculum
so that the students will not feel overloaded.”

“E6: 1 know the struggle, so I do not give more credit to those who use online
resources because it becomes a battle of resources. What is important to me is their
ability to synthesize information not necessarily how aesthetically pleasing their
works are.”

4.3.5. Teaching Laboratory Courses

Another roadblock identified by El1 was teaching laboratory courses: “El: The most
challenging part is really teaching laboratory subjects. Students cannot do the practicals or the
skills part of the laboratory.” She overcame this situation by sending comprehensive videos:
“El: So, I just send them comprehensive, step-by-step videos.”
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4.3.6. Well-being of the Educators

Finally, E7 explained that maintaining her wellbeing became a roadblock: “E7: More time is
spent for checking late submissions that’s why it has an effect on my wellbeing.” Nonetheless,
she overcame this by setting a schedule to accomplish her tasks: “E7: As much as possible, I
really set deadlines for myself, so I do not have to extend.”

5. Conclusion

The primary purpose of this study was to spotlight the pedagogical practices and teaching
experiences of award-winning educators in a State University in the Philippines during the
COVID-19 pandemic. One finding showed that years in service and educational attainments
were helpful factors in the educators’ migration from face-to-face to distance education which
means that educators in general are encouraged to continue reflecting on their teaching
experience in these trying times and continue in their advanced degrees in their respective fields
of specialization. However, the number of course preparations per semester made teaching in
the pandemic more difficult. This implies that educators could have more focus in preparing
their classes which are tailor-fit in distance education if their number of preparations is lowered.
Another finding showed that the award-winning educators conducted their classes by means of
preparation and implementation. These are procedures that other State University educators
and teachers in general may adopt or modify in the Philippines. Moreover, a recurring theme
during the educators’ interview was the emphasis on the use of empathy in teaching. They said
that educators have to be kind, need to focus on the students, do everything with love, be more
considerate, among others. In support, this can aid in the creation of innovative solutions to
pedagogical issues where the emphasis is on having a compassionate and empathetic approach
to teaching (Baran & Alzoubi, 2020; Bozkurt & Sharma, 2021). This may become a reminder
to all educators to put themselves in the shoes of their students while designing their classes.
At last, the educators specified roadblocks that they encountered during the first semester of
the Academic Year, 2020-2021, and how they overcame them. This may provide an avenue for
teachers to reflect on the same problems or implement the same solutions wherever and
whenever they deem necessary.

The study has several limitations, though. First, the research was only limited to the
pedagogical practices and teaching experiences of award-winning educators in one State
University in the Philippines. Second, generalizing the findings may not be possible due to the
nature of its design. Finally, only eight among ten of the awardees participated. In the future, a
comparison can be drawn from other educators in other State Universities and colleges in the
Philippines. Other researchers could also lean on the perceptions of students regarding the best
practices employed by their teachers during the pandemic.
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